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oz ABSTRACT

Gelig Tarihi: Bu ¢alismanin amact lise 6grencilerinin “ilham  The purpose of this study is to examine high
01.01.2024 veren yabanct dil Ogretmeni” kavramina school students' perceptions of the concept of

yonelik  algilarinin  incelenmesidir.  Nitel inspiring foreign language teacher. Fifty-eight
Kabul Tarihi: arastirma  yontemlerinden  olgu  bilim  students studying at two different high schools
12.02.2024 yaklasimi ile desenlenen c¢alismaya, Nevsehit  within the Ministty of National Education in

ilinde yer alan Milli Egitim Bakanligt Nevsehir province participated in the study,

bunyesindeki iki farklh orta &gretim  which was designed with the phenomenological
Yayn Tarihi: kurumunda okuyan 58 Ogrenci katilmistir. approach, one of the qualitative research
25.03.2024 Veriler yart yapilandirilmis goriisme formu methods. Data were collected using a semi-

kullanilarak toplanmus ve igerik analizine tabi structured interview form and subjected to
Anahtar Kelimeler ~ tutulmustur. Arastrmacilar tarafindan ayr1  content analysis. In the coding done separately by
ilham verici ayrt  yapilan  kodlamalarda  kodlayicilar  the researchers, the agreement rate among the
Sgretmen, arasindaki  uyum  oramt 0,94  olarak coders was calculated as 0.94. Research findings
lham verici hesaplanmugtir. Aragtirma bulgulart  show that students mostly consider the concept
Ogretim, Ogrencilerin ilham veren 6gretmen kavramim  of inspiring teacher in terms of teacher-student
Yabanct dil en ¢ok Ogretmen-Ggrenci iliskileri acisindan  relations, followed by personal attributes,
Sgretmeni ele aldiklarini, bunu kisisel 6zellikler, mesleki  professional competencies and attitude towards

yeterlikler ve meslege yonelik tutumun takip the profession. Foreign language teachers, whom
Keywords ettigini g6stermektedir. Katiimeilarin ilham  the participants consider inspiring, come to the

Inspiring teacher,
Inspiring teaching,

verici oldugunu disindikleri yabanct dil
Ogretmenleri ise 6ncelikle mesleki yeterlikleri,

fore firstly in terms of their professional
competencies, then their personal attributes,
teacher-student relations and attitudes towards

Foteign language daha sonra kisisel Ozellikleri, 6gretmen-

teacher Ogrenci iliskileri ve meslege yonelik tutumlari  the profession. The participants also stated that
kapsaminda  6n  plana  ¢tkmaktadir. the foreign language teachers they consider
Katthmecilar ayrica ilham verici bulduklari  inspiring had some impact on their language
yabanct dil Ggretmenlerinin dil 6grenimi, learning, personal and educational lives. The
kisisel ve egitim hayatlar1 Uzerinde birtakim research findings were discussed in relation to the
etkileri oldugunu belirtmislerdir. Aragtirma literature and suggestions were made to teacher
bulgulari alanyazinla iliskilendirerek tartistlmis  educators, curriculum developers and researchers
ve Ogretmen  egitimcilerine, program working on the subject.
gelistiricilere ve konuya yonelik calisan
arastirmactlara 6netilerde bulunulmustur.
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Introduction

Foreign language education is an issue that is becoming more and more crucial nowadays. Learning different
languages is important for communicating and understanding different cultures. In addition to these, foreign
language education might also directly contribute to the personal development of individuals and enable them
to remain ahead of the game in their business and school lives. Gallagher-Brett (2004) states that knowing a
foreign language provides a better understanding of society. Ilkhan (1999, p. 303) notes that there are studies
revealing that individuals who can speak two or more languages can think more broadly than individuals who
speak a single language. In such a time when foreign languages and foreign language teaching are so
indispensable, every country pays attention to giving the necessary importance to foreign language education to
catch up with the time and not fall behind (Celebi, 2006, p. 287). In the Turkish education system, foreign
language courses were implemented a long time ago, and changes have been made to these curricula according
to evolving needs. However, despite these regulations, Turkey's success in foreign language education is still
not at the desired level (Demirpolat, 2015). As there are many factors influencing the quality of foreign language
instruction, attributing this failure to a single cause is not appropriate. According to Celebi and Suna (2013), the
main reason for this failure is the lack of a strong language policy and well-designed planning for the
implementation of the language teaching program in Turkey. Problems encountered in foreign language
instruction include teacher-centered classes, grammar-focused lessons, insufficient time allocated to language
learning (Oktay, 2015), overcrowded classrooms, not starting language teaching early enough, lack of suitable
teaching environment, shortage of appropriate materials and exam-focused language teaching (Akdogan, 2010).
Nergis (2011) on the other hand, argues that foreign language teaching curricula in Turkey lack a consistent and
solid philosophical framework both at pre-service and in-service levels, and teacher training policies in this field
are shaped by daily political agendas. However, since teacher quality determines the quality of education
(Seferoglu, 2004), one of the most important issues to focus on to achieve the desired level of success in foreign
language education should be the training of teachers in both pre-service and in-service curricula. Among the
challenges faced by language teachers, which hold significant importance in foreign language education, are
excessive workloads, insufficient in-service training and lack of motivation, inadequacy of assessment systems,
and the inadequacy of university language teacher training curricula in terms of developing students' foreign
language teaching skills (Bayraktaroglu, 2012).

The teaching profession is one of the most respected occupations in society and has the potential to directly
affect the future of students. Teachers who equip people with knowledge and skills, give them a vision and
mission, and the profession they perform are valuable in almost every age and society (Karatag, 2020, p. 40).
Teachers impress lives of students with their humane and professional qualities and struggle to contribute to
the needs of each student. In this context, Exrden (2001) states that “feaching is a field of occupation with a professional
status that is related to the education sector, bas social, cultural, economic, scientific and technological dimensions, is based on special
expertise knowledge and skills in the field, and requires academic study and professional formation” (As cited in Unisen and
Demirel, 2018, p. 998). Kocasara¢ and Karatas (2018, p. 37) state that teacher quality directly affects the quality
of education and training and the academic success of students. Based on this, it can be stated that teachers
directly and positively influence the academic achievements of students in proportion to the qualities they
possess. In this context, Dornyei and Ushioda (2011) emphasizes that teachers should use well-chosen strategies
that are suitable for both themselves and students and be a 'good enough source of motivation'. Celikten et al.
(2005, p. 209) state that teachers should have mastery of their field knowledge, teaching profession knowledge
and teaching process planning skills. They list the characteristics that a good teacher should have as follows: (1)
Being open-minded and objective towards students, (2) Taking students' expectations and needs into account,
(3) Being able to investigate educational problems with scientific methods, (4) Taking individual differences into
account in education, (5) Being open to innovations and developments, constantly renewing oneself, (6) Being
able to understand and interpret social changes, (7) Closely monitoring the developments in educational
technology, (8) Having an investigative personality, (9) Having high success expectations (2005, p. 214-215). A
foreign language teacher who has these characteristics and contributes directly to the academic success of
students will undoubtedly be a role model for students and a source of inspiration that opens their horizons. In
this way, students will be able to develop their interest in foreign languages and start their academic and business
lives with an advantage.

138



Turkish Language Association (TDI, 2023) dictionary defines inspiration as “Zo cause to intnif’; the source of
inspiration as "#he thing that inspires and comes from within" and being a source of inspiration as "murture the
imagination”'. Hughes (2014) defines inspiration as "/eadership that brings together individuals who look 1o the futnre with
haope and creates an exciting picture of what needs to be taken into consideration”. Sammons et al. (2014), who addressed
the term inspirational within the framework of the teaching profession, associated it with the concept of
effective teacher. Dolloff's (1999) definition of the concept is as the life-changing aspect of teaching that has
the most impact on individuals.

Solpuk Turhan et al. (2019) state that the concept of inspirational teacher is a broad notion and includes various
definitions such as “a good and effective teacher; a teacher who performs the teaching profession adequately, qualified and
successfully in different aspects; a supportive teacher; a modern teacher”. McAleavy (2014) lists the qualities of an
inspirational teacher as follows: “(7) Establishing genuine warmth and empathy towards all students in the classroom, (2)
Respecting the student in both her/ his behaviour and language use, (3) Praising learners for their efforts to realize their potential,
(4) Seeking and honouring the student's choice and contribution (5) Making all students realize that their best effort is excpected in
the classroom.”

When studies on the subject of “inspirational teacher” in the literature were examined, researches have been
found on the subjects of inspirational music teacher (Robinson, 2018), inspirational English teacher (Lamb and
Wedell, 2013), inspirational English lecturer (Iftanti, 2015), inspirational teaching at the higher education level
(Williams et al., 2016) and inspirational teacher in general (Solpuk Turhan et al., 2019; Sammons et al., 2014),
but no study has been found that deals with the concept of inspiring foreign language teachers in depth from
the perspective of high school students. For this reason, it was felt necessary to discuss the concept of
“inspirational foreign language teacher” from the perspective of high school students and through interview
method that allows it to be examined in detail. In this context, the findings of this research are expected to
provide data on training inspiring foreign language teachers and therefore contribute to the quality of teacher
education. In this regard, the main purpose of this research is to examine high school students' perceptions of
the concept of "inspiring foreign language teacher". In line with this general purpose, answers were sought to
the following questions:

1. According to student perceptions, what are the general qualities that an inspirational teacher should have?
2. (If they have had any) What were the qualities of foreign language teachers that students consider 'inspiting'?

3. How have the foreign language teachers, whom students consider 'inspiring’, affected their lives?

Method

Research Model

This research, which aims to examine high school students' perceptions of inspiring foreign language teachers,
was conducted using the phenomenology design, one of the qualitative research methods. In phenomenological
studies, where the practices of individuals with various experiences regarding a phenomenon are described
(Creswell, 2017), the content of conscious experiences such as judgments, perceptions and emotions is focused
on (Balls, 2009) and the meanings they attribute to the phenomenon are revealed (Yildirim and Simsek, 2011).
Phenomenological research focuses on evaluating lived practices to desctibe and interpret individuals'
experiences (Jasper, 1994). Therefore, the purpose of phenomenological research is to reveal individuals'
experiences, perceptions and meanings regarding the phenomenon in question (Kocabiyik, 2016). In this
direction, the concept of inspiring foreign language teacher, whose existence is known and cared for, was
handled with a phenomenological design in the study and high school students' perceptions of the subject, their
experiences and their opinions about the effects of the inspiring teacher on their lives were tried to be examined
in depth.

Study Group

The study group of the research consists of 58 students studying at two different high schools within the
Ministry of National Education in Nevsehir province in the spring semester of the 2022-2023 academic year.
The study group was selected using criterion sampling, which is one of the purposeful sampling methods
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allowing in-depth analysis of situations that are thought to provide extensive information (Yidirim and Simsek,
2011, p.107). In addition to the voluntary basis in the selection of the study group, the criteria determined by
the researchers were that the students were in the 11th and 12th grades of high school and studying in the
language department. This criterion was determined on the grounds that students in language departments and
11-12t grades would have richer experiences in terms of encountering more foreign language teachers than
students in other departments and classes, and their awareness levels might also be higher. It is thought that this
wealth of experience that the students have will contribute to gaining more in-depth information about the
research topic. The demographic features of the participating students are stated in Table 1.

Tablo 1. Demographic Features of Participating Students

f %
Gender
Female 35 60
Male 23 40
Age
16 13 22
17 40 69
18 5 9
Grade
11 21 36
12 37 64
Total 58 100

According to Table 1, 35 of the students are female and 23 are male. When the participants are examined in
terms of their ages, it is seen that 13 of them are 16 years old, 40 of them are 17 years old and 5 of them are 18
years old. It was determined that 21 students were in the 11th grade, while 37 participants were in the 12th
grade.

Data Collection Tools

Data were collected using the Personal Information Form and Semi-Structured Interview Form developed by
the researchers. While semi-structured interviews are not as rigid as fully structured interviews, they are also not
as flexible as unstructured interviews; therefore, it is located between two extremes (Karasar, 1995). The semi-
structured form used in the interviews was prepared by reviewing the literature on the research topic (Lamb and
Wedell, 2013; Robinson, 2018; Solpuk Turhan et al., 2019) and it was given its final form by benefiting from the
opinions and suggestions of three faculty members, one of whom is an expert in English Language Teaching,
one in German Language Teaching and one in the field of Educational Sciences. The questions asked to the
participants in the study are as follows:

1. What do you think makes a teacher inspiring?

2. Have you had a foreign language teacher who inspired you throughout your education life?

Yes () No ()

(I your answer is yes, please answer questions 3-5.)

3. When did you meet your inspiring language teacher?

4. What were the characteristics of the foreign language teacher that inspired you? What were the

characteristics that made this teacher different from others?

5. How did the inspiring foreign language teacher impact your life?
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Data Collection

Data were collected in the spring semester of the 2022-2023 academic year at times convenient for the
researchers and participants. The interview forms prepared by the researchers were distributed to the study
group by hand and the participants were asked to express their opinions in writing. There was no time limit for
the participants to express their opinions. Within the scope of the study, 58 students participated in the study
voluntarily.

Data Analysis

Content analysis, one of the qualitative data analysis methods, was used to analyse the data. Content analysis is
the careful, detailed and systematic examination and interpretation of specific material in order to identify
patterns, themes, biases and meanings (Bal, 2016, p. 258). Data analysis was carried out in five stages: 1.
Transferring the data to the computer and creating raw data texts, 2. Coding the data, 3. Creating the themes of
the coded data, 4. Organizing the codes and themes, 5. Presenting and interpreting the findings (Yildirim and
Simsek, 2011).

In the first stage, the data collected from the students in written form was transferred to the computer and made
ready for analysis. In the second stage, the written texts were evaluated by the researchers by reading them
separately several times, and the coding process was started, taking into account the inspiring teacher
characteristics stated in the literature (Infanti, 2015; Lamb and Wedell, 2013; Robinson, 2018; Williams et al.,
2016). In the third stage, the codes were brought together and grouped and the themes that were thought to
include the codes were determined. Then, the codes and themes were re-evaluated and final updates were made.
In the last stage, the data obtained was digitized and presented as frequency.

Validity and Reliability

In order to increase the validity of the research; while preparing the semi-structured interview form, similar
studies in the literature were examined and expert opinions were got before the form was given its final form.
Participant consent was obtained during the data collection process, and participants were informed about the
confidentiality policy of the study in order to prevent them from hiding their real thoughts and experiences.
During this process, no comments were made regarding the research topic in order not to influence the
participant's opinions. The data collection and analysis processes of the study and how the results were reached
were explained in detail. Participants were depicted by gender, age and grade level. The findings obtained
through the interview form were presented without any comments and direct quotations were included to reflect
the participants' perspectives. When quoting students, the numbers given to them (for example, S1) were added
to the end of the quotations.

In order to increase the internal reliability of the study, a consensus was reached among the three researchers
regarding data collection, analysis and the results and the consistence among the researchers was tested by
comparing the individual codings of the researchers in the analysis of the data. Within the scope of the coder
reliability study, the coding made by the researchers was compared and the consistency was tested. In the
calculations made using Miles and Huberman's (1994, p. 064) formula [Reliability =
consensus/consensus+disagreement X 100], it was determined that the agreement rate amang the coders was
.94. The findings were presented to a faculty member who is an expert in qualitative research. Her opinions and
suggestions regarding the codes and themes were received and the necessary arrangements were made
accordingly.

Findings

In this section, the findings obtained from the data analysis are presented under subheadings created within the
scope of the research questions.
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Findings Regarding Inspiring Teacher Qualities

The frequency distribution of the themes and codes reached in line with the explanations made by the students
about inspiring teacher qualities are presented in Table 2.

Tablo 2. Inspiring Teacher Qualities According to Participant Opinions

Theme Code Frequency Total
Caring 9
Having a positive attitude 8
Motivating students 7
Respectful 6
Teacher-student Sincere 5 58
relationships Being able to connect with students 5
Sharing personal experiences with students 4
Being able to guide students/Leader 4
Being able to empathize with students 3
Helpful 3
Not discriminating among students 2
Valuing students 2
Tolerant 10
Having effective communication skills 9
Well equipped 6
Kind 5
Cheerful and smiling 4
Energetic 3
Authentic 2
Personal attributes Clean and neat 2 49
Creative 1
Having a sense of humour 1
Patient 1
Unprejudiced 1
Egoless 1
Initiative taker 1
Being open to different ideas 1
Being able to look at events/situations from different 1
perspectives
Lecturing in a fun way 14
Making students enjoy the lesson 4
Being able to convey knowledge 3
Establishing a kind but firm authority 3
Professional Competencies Using various teaching methods and techniques 2 29
Aware of student differences 1
Keeping students’ focus on the lesson 1
Developing students' interpretation skills 1
Attitude towards the Doing het/his job with pleasute 4 4
profession
Total 140

As seen in Table 2, four theme groups were reached regarding inspirational teacher qualities in line with
participant opinions as teacher-student relationships (f=58), personal attributes (f=49), professional
competencies (f = 29) and attitude towards the profession (f = 4).

According to the interview findings within the scope of teacher-student relations, the following codes were
reached in order of frequency; caring (f=9), having a positive attitude (f=8), motivating students (f=7), respectful
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(f=0), sincere (f=5), being able to connect with students (f=5), sharing personal experiences with students (f=4),
being able to guide students/leader (f=4), being able to empathize with students (f=3), helpful (f=3), not
discriminating among students (f=2) and valuing students (f). =2). Below are some participant statements within
this theme:

An inspiring teacher should be someone who has a way with students (really does) and can motivate us towards onr
achievements or what we can achieve. 1t is also important that she/ be is understanding and does not discriminate against
any students. Some teacher-student relationships are so good that one can say I want to be a teacher, too’ (S7).

For me, the characteristics of inspiring teachers are the value they give to students, the interest and respect they show, their
understanding the young mind, being friendly towards students, making them love the lesson, and sharing their own
experiences with students (S11).

I think the most crucial thing for me is good relations with students and most importantly, treating everyone equally (S20).

In my opinion, it is her/ bis communication with students, her/ bis close interest in them, and her/ bis sincerity with them.
She/ He can raise their self-confidence and success by guiding them with her/ his suggestions about life. Most importantly,
her/ bis own success and experiences are inspiring for everyone aronnd her/ him (S28).

The second theme that emerged from students' statements about inspiring teacher qualities is personal
attributes. This theme was expressed by the students as tolerant (f=10), having effective communication skills
(t=9), well-equipped (f=0), kind (f=5), cheerful and friendly (f=4), energetic (f=3), authentic ( {=2), clean and
neat (f=2), creative (f=1), having a sense of humor (f=1), patient (f=1), unprejudiced (f=1), egoless (f=1),
initiative taker (f=1), being open to different ideas (f=1) and being able to look at events/situations from
different perspectives (f=1). In this regard, some participant expressions are as follows:

In my opinion, an inspirational teacher is ahways energetic. Being clean and tidy is also important (535).

Inspiring teachers are well-equipped, tolerant, instructive and caring. They bave improved themselves in different fields.
They are the people who show that the concept of "teacher’ is not limited to branches (510).

Understanding and patience. ... Not using her/ his ego shield against the people around her/ him (S22).

The most important feature of an inspirational teacher is to express her/ bis own opinion on certain and established issues.
When the school administration imposes a rule that is not right or unfair towards us, the inspirational teacher shonld be

able to excpress her/ his opinion ($32).
It is seen that the theme of professional competencies is addressed as; lecturing in a fun way (f=14), making
students enjoy the lesson (f=4), being able to convey knowledge (f=3), establishing a kind but firm authority
(f=3), using various teaching methods and techniques (f=2), aware of student differences (f = 1), keeping
students’ focus on the lesson (f = 1), developing students’ interpretation skills (f = 1).

Teaching the lesson in a way that mafkes you enjoy it and teaching the lesson in a fun and not boring way. Encouraging
students to study. We cannot expect a family atmosphere, because without authority we will neither give importance nor
Jocus on the lesson (56).

Enconraging students to study by making the lesson more enjoyable. Teaching the lesson in a way that we both learn and
have fun during the lesson. Lecturing in a way that doesn't pin_you down. Giving examples from real life and memories
in class. I can say that using a variety of teaching techniques (S6).

Entertaining lectures, making the lesson productive and fun withont forcing you to teach something. Making it more fun
by inserting jokes during the lesson. Having a unique teaching style (S18).

From my perspective, an inspiring teacher is the one who is neither too strict nor too relaxed. The teacher must both be an
authority in the lesson and be able to be a student with the student from time to time. Mafking jokes in class from time to
time can relieve the serions and tense atmosphere in the lesson, but these shonld not be excessive (§35).

Teachers who know that each student's comprebension speed and learning method are different and teach accordingly are
inspiring (146).
The code determined within the scope of the theme of attitude towards the profession was determined as
"doing her/his job with pleasure" (f = 4). Sample participant expressions regarding the subject are as follows:

Doing her/ bis job with pleasure, teaching with pleasure and with the aim of teaching (59).
I think the teacher's enthusiasm and eagerness are the most important things that mafke a teacher inspiring (S42)
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Findings Regarding Inspiring Foreign Language Teacher Qualities

Participants were asked whether they had encountered a foreign language teacher who inspired them throughout
their education life. 50 of the students answered "Yes" to this question. While four students stated that they met
the inspiring foreign language teacher during primary school, 24 students reported that they met her/him duting
secondary school. The number of students who encountered an inspiring foreign language teacher during their
high school years was 22. The participants were asked the distinguishing characteristics of the foreign language
teachers that inspired them. The frequency distribution of the themes and codes obtained in line with the
answers given is presented in Table 3.

Tablo 3. Qualifications of Foreign Language Teachers Who Have Inspired Students, According to
Participants’ Opinions
Theme Code Frequency Total
Lecturing in a fun way 13
Being able to convey knowledge
Establishing a kind but firm authority
Professional Competencies  Making students enjoy the lesson
Improving students in all aspects
Using various teaching methods and techniques
Role-model
Tolerant to mistakes
Tolerant
Kind
Cheerful and smiling
Energetic
Authentic
Intelligent
Determined
Open to different ideas
Being able to look at events/situations from different
perspectives
Having effective communication skills
Respectful
Having a sense of humour
Solution oriented
Having a positive attitude
Motivating students
Teacher-student Caring
relationships Sincere

=)

42

[\

Personal attributes

39

DN WR[W]|J[—=|—W]|WL[W|ur|ul

37

Being able to guide students/Leader
Helpful
Not damaging student self-confidence
Not discriminating among students
Valuing students
Attitude towards the Doing het/his job with pleasute
profession
Total 121

(ST I =N SN N NG o) o )| SN U\ U (RN U

3

When Table 3 is examined, it can be seen that the qualifications of foreign language teachers who have inspired
students are included in the scope of professional competencies (f= 42), personal attributes (f = 39),
teacher-student relations (f = 37) and attitude towards the profession (f = 3). Codes reached within the
scope of the theme of professional competencies are; lecturing in a fun way (f = 13), being able to convey
knowledge (f=9), establishing a kind but firm authority (f=5), making students enjoy the lesson (f=5), improving
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students in all aspects (f= 3), using various teaching methods and techniques (f=3), role-model (f=3) and
tolerant to mistakes (f=1). Some participant expressions regarding the theme are given below:

He set a great excample in my life with bis profession and bis achievements. The moment 1 met him, I decided that he was
a real teacher (81).

She would conduct the lesson in the most efficient way possible without mafking it boring. She would teach us not only the
language but also the culture (S2).

She had her own style of expression. She also spoke English very well. We used to do different and fun activities in the
lessons. Her lessons were always enjoyable for us (§13).

He wonld bring me back to the lesson when 1 was distracted, he tanght the lesson in a fun way, and he was very good in
his field and knew what he was doing. When there was a regression in the student, he would make him ambitions and
win him back. He wonld teach planned lessons and wonld ask our opinions before creating these plans (§57).

Personal attributes of foreign language teachers that students describe as inspiring are; tolerant (f=12), kind
(t=7), cheerful and smiling (f=3), energetic (f=3), authentic (f=2), intelligent (f=2), determined (f =2), open to
different ideas (f=2), being able to look at events/situations from different perspectives (f=2), having effective
communication skills (f=1), respectful (f=1), having a sense of humour (f=1) and solution oriented (f=1). Some
participant expressions are given below to exemplify the theme:

She was a very kind, insightful and lovely person. Under any circumstances, she was always positive. It would mafke me
very happy when she bad a lesson (55).

First of all, he was someone who wasn’t stereotypical. He was smart, funny and always energetic. We were eager for bis
lesson to come and we were happy (56).

She bad a very broad perspective and conld look from different angles. In my opinion, foreign langnage teachers are always
one step abead on most things. They are excellent with both their success and the versatility of their thoughts. They are
really broad-minded people (526).

According to the research findings, when the foreign language teacher from whom the students were inspired
is examined in terms of the theme of teacher-student relations; the codes of having a positive attitude (f=11),
motivating students (f=6), caring (f=0), sincere (f=4), being able to guide students/leader (f=4), helpful (f=3),
not damaging student self-confidence (f=1), not discriminating among students (f=1) and valuing students (f=1)
were reached. Some sample student expressions regarding the theme are as follows:

He was able to understand me and had a great impact on determining my future. He believed that I conld succeed and do
everything under any circumstances. He was always there for me. Unlike my other teachers, 1 felt nuch more comfortable
with bim (51).

He believed that I conld learn English and he convinced me too and recommended me books. He made me believe in myself
by mafking me solve the questions I conld do first. Even when I conldn't do it, he wonld teach for minutes (53).

She was insightful towards students and tanght withont hurting anyone's self-confidence. She was stating that it was okay
when we made mistakes. . ... I was counting the days for that lesson to come again (54).

Instead of offending, humiliating or telling students that their levels were low, he tanght them by showing what they conld
do and matking them love the lesson (S 10).

He was a teacher who valued his students, treated each student equally, and addressed the whole class while teaching
(5171).
She was such a good teacher that she would really act like the mother of the class. I really liked this too. When a student
conld not answer the question, instead of immediately moving on to another student, she would continue to wait until that
student conld do it, even afier the lesson was over, and she never put pressure on the student during this waiting period
(530).
The code determined within the scope of the theme of attitude towards the profession is doing her/his job
with pleasure (f = 3). S9 underlined the issue as follows:

He did not see what he did as just a_job, he did not only aim to make money. He would do bis job with passion and
inform students about how to overcome obstacles they might encounter in life, apart from the conrse subjects. It was obvions
that be enjoyed teaching bis conrses and be was teaching it with the aim of teaching.
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Findings Regarding the Effects of Inspiring Foreign Language Teaching on Students

The participants were asked what impact the foreign language teacher they regarded as inspiring had on their
lives. The themes, codes and frequency values obtained in line with the answers given are listed in Table 4:

Tablo 4. The Effects of an Inspiring Foreign Language Teacher on Students

Theme Code f Total
Selecting the language department 20
Foreign language improvement 20

Language Enjoying foreign language courses more 20

learning Giving more importance to foreign language courses 10 84
Increased interest in foreign languages 6

Realizing the talent for foreign languages

Understanding how to study a foreign language

[\

Breaking down prejudices against foreign languages

—_
(8]

Increased self-confidence

Self-discovery

Psychological support

Guidance on interests and hobbies

53

Personal life Being a role model

Guidance in future plans

Being more determined

Being more courageous

Being more dedicated

Self-improvement

Reduced concerns about the future

Increased self-worth

Becoming more organized

=== = = DN L W W | | 00| o

Developing a sense of responsibility

—
~

More disciplined/determined/steady work

Being more active in classes

. Becoming more successful
Educational g

life Increased scores

23

Establishment of study order

Better understanding the importance of education

Enjoying school more

Setting educational goals

[UENG N (VN SN N N N )

Choices made regarding education
Total 160

According to Table 4, inspiring foreign language teachers had impacts on students' language learning (f=84),
personal life (f=53) and educational life (f=23). Within the scope of the effects on language learning, it is
seen that selecting the language department (f=20), foreign language improvement (f=20) and enjoying foreign
language courses more (f=20) were emphasized. Then the following codes were obtained respectively; giving
more importance to foreign language courses (f=10), increased interest in foreign languages (f=0), realizing the
talent for foreign languages (f=4), understanding how to study a foreign language (f=2), breaking down
prejudices against foreign languages (f = 2). Participant expressions within the scope of the theme are as follows:
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My teacher's teaching style helped me understand the topics faster. The more I understood, the more consistently 1 studied
and the more 1 started to enjoy English lessons. This is how I decided to choose the langnage department (S17).

My English was terrible during my secondary school days. When I looked at the English sentences written on the board,
I used to see sentences that consisted only of jumbled letters and did not make any sense. However, with the help of my
teacher in high school, I realized that I had a talent for foreign languages and my interest in _foreign langunages increased.
(529).

I saw him as an idol for myself and 1 gravitate towards langnage to be like him. At the same time, langnage lessons
became one of the most enjoyable and easiest subjects in my life (§36).

Our foreign langunage teacher would explain the lessons with visualizations. Later, when 1 saw a question about grammar
topics, the drawn tables and other visuals came to my mind and belped me realize that my visual intelligence was more
improved. In this way, 1 studied my lessons by visualizing them and further increased the retention of the subjects in my
mind (§58).
According to the participants’ expressions, the effects of the inspiring foreign language teachers on students'
personal lives include; increased self-confidence (f=13), self-discovery (f=8), psychological support (f=8),
guidance on interests and hobbies (f=4), being a role model (f=4), guidance in future plans (f=3), being more
determined (f=3), being more courageous (f=3), being more dedicated (f= 2), self-improvement (f=1), reduced
concerns about the future (f=1), increased self-worth (f=1), becoming more organized (f=1) and developing a
sense of responsibility (f=1). Excerpts from these findings are included below:

In the 9th and 10th grades, I was not very active in classes due to my shyness, frankly I was not active at all, and in the
11th grade, 1 had no idea what department to choose. But my teacher Onur noticed my interest and talent in English,
and 1 discovered myself in ber lessons. She restored my self-confidence and revealed my potential talent. With ber
explanation and support, I have achieved many things that were once a dream for me (S2).

She helped me change my personality and all my tastes. For example, I started watching a lot of foreign TV series and I
took up watching them as a hobby. She also changed my style and taste in music. She transformed me into a more elite
person (54).

Learning vocabulary has become more enjoyable. 1 feel comfortable in ber lessons, so it has become easier to learn things.
She always boosts my self-confidence. Additionally, I started to want to travel and see conntries just like my teacher. 1
began listening to foreign music and watching foreign films ($28).

Findings show that the effects of the inspiring foreign language teacher on students' educational lives include;
more disciplined/determined/steady work (f=14), being more active in classes (f=2), becoming more successful
(f=1), increased scores (f=1), establishment of study order (f =1), better understanding the importance of
education (f =1), enjoying school more (f =1), setting educational goals (f =1) and choices made regarding
education (f =1). Below are examples of participant expressions:

At a time when I was completely disconnected from classes, he showed me bow fun classes conld actually be and what 1
conld achieve if I worked hard. I connected to school again and my scores increased (S 34).

My teacher helped me listen to lessons more carefully and study in a more disciplined manner. She belped me set up my
working routine. I'm trying to learn withont giving up (544).
I started to go to school more willingly. I have a more positive outlook on lessons, she has made me care abont education

and work more diligently. While 1 had never wanted to go to school before, I started to attend classes more enthusiastically
(551).

Discussion, Conclusion and Recommendations

In this study, the perceptions of high school students towards the concept of “inspiring foreign language
teacher” were investigated. In this context, first of all, students' perceptions of the concept of inspiring teacher
in general were examined. Research findings revealed that the participants addressed the concept of inspirational
teacher primarily in terms of teacher-student relationships. This is followed, in order of importance, by personal
attributes, professional competencies and attitude towards the profession. It is possible to say that teacher-
student relationships come to the fore in the findings of other studies on the subject. For example, in a study
conducted by Solpuk Turhan et al. (2019) with teacher candidates, it was found that participants considered
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inspiring teacher qualities in the context of teacher communication (developing a passion for learning,
establishing empathy, building good relationships, behaving like a parent/friend), personal attributes (being fair,
sincere, consistent, reliable, sensitive to differences, exhibiting a positive attitude towards students, not
discriminating, being tolerant, being creative, etc.), professional development (being innovative, participating in
academic activities, being a role model, mastering the profession), and supporting students in various ways
(supporting students' dreams, boosting their confidence, helping them gain different perspectives, nurturing
their talents, fostering their personal, academic, and career development, promoting their psychological well-
being, etc.). In another study conducted with teachers, some qualities such as having and conveying enthusiasm,
developing positive relationships with students, flexibility, making learning fit for purpose for students, creating
a safe and encouraging classroom climate and bringing innovation to the classroom were revealed as the basic
characteristics of inspirational teachers (Sammons et al., 2014). Although similar findings have been obtained in
various studies, there are differences in the priority ranking of the mentioned teacher qualifications. This may
be due to the different educational experiences, values, cultural backgrounds, learning styles and expectations
of students, teacher candidates and teachers.

50 of the 58 students who participated in the research stated that they had encountered a foreign language
teacher who inspired them during their educational lives. This finding can be considered a positive situation in
terms of the quality of foreign language teachers in our country. According to the opinions of the participants,
the characteristics that made inspiring foreign language teachers different from other teachers were primarily
associated with their professional competencies. In this context, it was frequently emphasized that the foreign
language teacher would teach the lesson in an entertaining way. In line with participant opinions, inspiring
foreign language teachers seem to have characteristics that make students' language learning process more
enjoyable and efficient. Professional competencies are followed by personal attributes, teacher-student relations
and attitude towards the profession, respectively. Similar findings were found when research on inspiring foreign
language teachers was examined. In a study conducted by Lamb and Wedel (2013) in Guangzhou, China, and
Jakarta, Indonesia, where the opinions of students aged 14 to 22 were gathered, the characteristics of inspiring
English teachers were investigated. Primarily, the study identified categories related to methodology —
good/effective teaching, followed by petrsonal attributes, professional competence and relationships with
students. The findings of a study examining the perceptions of English as a Foreign Language (EFL) students
towards inspirational English instructors focused on teachers' attitudinal skills (intellectual, emotional and
spiritual), teaching strategy and changes in student learning (Iftanti, 2015).

Research findings showed that the most important impact of inspiring foreign language teachers on students
was on language learning. Within the scope of this theme, the participants particularly focused on the effects of
these teachers on their selection of language department, better improvement in foreign language and enjoying
foreign language courses more. Based on the previous finding, this effect can be interpreted as a natural
consequence of inspiring foreign language teachers’ having a high level of professional competence. The fact
that these teachers make the lessons more interesting and enjoyable may have increased the students' motivation
to learn a language and therefore made them decide to choose the language department. This finding emphasizes
how critical the role of the teacher is in students' decision to learn a language and their success in that language.
Similarly, in Lamb and Wedel's (2013) study, the effects of inspiring foreign language teachers on students
include making English lessons more interesting, gaining a sense of progress in English, gaining self-confidence
in English, developing awareness of the importance of English, improving personal change etc.

According to research findings, inspiring foreign language teachers also had various effects on students' personal
lives. At this point, the participants expressed effects such as increased self-confidence, self-discovery, changes
in interests and hobbies, self-improvement and increased self-worth. In this context, it can be concluded that
inspiring foreign language teachers are aware of not only conveying academic knowledge to students, but also
contributing to their personal life skills and development. Finally, it was determined in the study that inspiring
foreign language teachers also had an impact on the general education lives of the students, such as more
disciplined/determined/steady work, being more active in classes, establishing a study order and setting
educational goals. The fact that students become more disciplined, determined, hard-working, active and goal-
oriented individuals in language classes seems to be reflected in their general educational lives. Therefore, it can
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be said that inspiring teachers play an important role not only in their field of expertise, but also in the overall
educational experience of their students.

In summary, it was concluded that students consider the student-teacher relationship as a determining factor in
evaluating their teachers as inspirational. This finding is important as it emphasizes the importance of teachers'
skills in not only conveying information but also supporting, understanding and empathizing with their students.
Secondly, students prioritized the professional competencies of foreign language teachers, whom they regarded
as inspiring. This finding demonstrates that inspiring foreign language teachers' professionalism and expertise
have a positive impact on students, highlighting the significant role of a foreign language teacher's knowledge
and skills in methodology during the educational process. The findings of the research also show that inspiring
foreign language teachers may contribute not only to students' language improvement, but also to their overall
academic success, life skills and personal growth.

In conclusion, this research presents the potential of teachers to be inspirational from the perspective of high
school students. It can be concluded that students select teachers they find inspiring by considering factors such
as their teachers' professional competencies, personal attributes, student-teacher relationships and attitudes
towards the profession. This finding can provide valuable insights for educators on which areas they need to
improve to enhance their inspiration for students.

This study has various limitations. Due to the nature of qualitative research, there are generalization restrictions
in this study, which was conducted with a limited participant group, so it may be recommended that the extent
of the findings' generalizability be established through quantitative research. It is evident that the role of teachers
in the language learning process is crucial, and inspiring teachers hold a special significance in this regard.
Therefore, research assessing the effectiveness of teacher training programs for cultivating inspiring foreign
language teachers can be conducted. These studies can help determine which skills need to be developed during
the training of prospective teachers. Other research topics may include how to create more effective curricula
to support the professional development of inspiring foreign language teachers.
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GENISLETILMIS OZET

Tirk Dil Kurumu (TDK, 2023) sozIugt ilham vermeyi “ie dogmasina sebep olmak, esindirmef’; ilham kaynagini
“esinlenmeyi ve ige dogmay: saglayan sey” ve ilham kaynag olmayr da “hayal diinyasmn: beslemek”  seklinde
tanimlamaktadir. Hughes (2014) ise ilham vermeyi; “gelecede nmmutla bakan bireyleri bir araya getiren ve goz ondinde
bulundurnlmas: gerekenleri heyecan verici bir tablo haline getiren liderlik” olarak tanimlamaktadir. {Tham verici sézciigiini
Ogretmenlik meslegi cercevesinde ele alan Sammons vd. (2014) kavrami etkili Ogretmen kavramu ile
iliskilendirmislerdir. Dolloff'un (1999) kavrama yonelik tanimu ise ddretimin bireyler jizerinde en fazla etkiye sahip,
yasam dedistiren yonii seklindedir. Solpuk Turhan vd. (2019) ilham verici 6gretmen kavraminin genis bir methum
oldugunu ve ‘i ve etkili odretmeny odretmentif mesledini yeterli, nitelikli ve farkl yonlerden basaris bir sekilde icra eden
agretmen; destekleyici bir ogretmen; ¢agdays bir ogretmen” gibi cesitli tanimlart biinyesinde barindirdigini ifade etmistir.
McAleavy (2014) ise ilham verici bir 6gretmenin niteliklerini su sekilde swalamustir: “(7) Swnzftaki tim igrencilere
karst gercek sicaklik ve empati knrma, (2) Ogrenciye hem davranglarinda hem de dil kullansmmnda saygr duyma, (3) Odrenenteri
potansiyellerini gerceklestirmeye yinelik cabalarindan dolay: dvme, (4) Ogrencinin secimini ve katkisin arama ve onurlandirma
(5) Liim Ggrencilere smifta kendilerinden en iyi cabanin beklendigini fark ettirme”.

Alanyazinda ilham verici 6gretmen konusuna iliskin yapilan calismalar incelendiginde, ilham verici miizik
ogretmeni (Robinson, 2018), ilham verici Ingilizce 6gretmeni (Lamb ve Wedell, 2013), ilham verici Ingilizce
ogretim gorevlisi (Iftanti, 2015), yliksek 6gretim diizeyinde ilham verici 6gretim (Williams vd., 2016) ve genel
anlamda ilham verici 6gretmen (Solpuk Turhan vd., 2019; Sammons vd, 2014) konularinda ¢alismalara ulagilmus,
ancak ilham veren yabanci dil 6gretmeni kavramini ortadgretim 6grencilerinin bakis acisindan derinlemesine ele
alan bir ¢alismaya rastlanmamistir. Bu nedenle ilham verici yabanct dil 6gretmeni kavraminin lise 6grencilerinin
perspektifiyle ve ayrintli bir sekilde incelenmesine imkan taniyan gériisme yontemi ile ele alinmasi geregi
duyulmustur. Bu baglamda bu arastirmanin bulgularinin ilham veren yabanct dil 6gretmeni yetistirme konusunda
veri saglamast ve dolaysiyla 6gretmen egitiminin niteligine katki sunmasi beklenmektedir. Bu dogrultuda bu
arastirmanin temel amaci, lise 6grencilerinin “ilham veren yabanct dil 6gretmeni” kavramina yonelik algilarin
incelemektir.

Calisma nitel arastirma yontemlerinden biri olan olgu bilim (fenomenoloji) deseni kullanilarak ytriitilmistir.
Arastirmanin ¢alisma grubunu 2022-2023 egitim-6gretim yili bahar déneminde Nevsehir ilinde yer alan Milli
Egitim Bakanligi biinyesindeki iki farkli orta 6gretim kurumunda okuyan 58 6grenci olusturmaktadir. Calisma
grubu, zengin bilgi sagladigt diisinilen durumlarin derinlemesine analizine olanak tantyan amaclt 6rnekleme
yontemlerinden biri olan 6l¢iit 6rnekleme kullantdarak secilmistir (Yildirim ve Simsek, 2011, s.107). Calisma
grubunun seciminde gonilliiliik esasinin yant sira, arastirmacilar tarafindan belirlenen Sl¢ltler; 6grencilerin lise
11 ve 12. siuflarinda ve dil béliimiinde 6grenim goriiyor olmalaridir. Dil boélimi ve 11-12. simif 6grencilerinin
daha fazla yabanct dil 6gretmeni tanima bakimindan diger boliim ve siniflardaki 6grencilere gére daha zengin
deneyimlere sahip olma 6zelliklerinin yani sira, farkindalik diizeylerinin de daha yiiksek olabilecegi gerekgeleri ile
bu 6l¢iit belirlenmistir. Ogrencilerin sahip oldugu bu deneyim zenginliginin, arastirma konusu hakkinda daha
derinlemesine bilgi edinilmesine katk: saglayacag distintilmustiir.

Calismada veriler arastirmacilar tarafindan gelistirilen Kisisel Bilgi Formu ve Yart Yapilandirdmis Gorisme
Formu kullanilarak toplanmistir. Veriler 2022-2023 egitim &6gretim yili bahar doneminde arastirmacilar ve
katihimeilar i¢in uygun olan zamanlarda toplanmustir. Arastirmacilar tarafindan hazirlanan gériisme formu
calisma grubuna elden dagitilarak, katithmcilarin goriislerini yazili olarak belirtmeleri istenmistir. Katilimeilarin
goriiglerini ifade etmeleri sirasinda herhangi bir siire kisitlamasina gidilmemistir. Calisma kapsaminda 58 6grenci
calismaya géntlli olarak katilmustir.

Verilerin analizinde nitel veri analiz yontemlerinden icerik analizi kullanilmistir. Verilen ¢éztimlenmesi bes
asamada gerceklesmistir: 1. Verilerin bilgisayara aktarilmast ve ham veri metinlerinin olusturulmasi, 2. Verilerin
kodlanmasi, 3. Kodlanan verilerin temalarinin olusturulmast, 4. Kodlarin ve temalarin dizenlenmesi, 5.
Bulgularin sunulmasi ve yorumlanmasi (Yildirim ve Simsek, 2011).

Arastirmada Gzetle, 6grencilerin 6gretmenlerini ilham verici olarak degerlendirmelerinde 6grenci-6gretmen
iliskilerini belitleyici bir faktor olarak gordiikleri sonucuna vardmistir. Bu bulgu 6gretmenlerin sadece bilgi
aktarmakla kalmayip ayni zamanda 6grencilerine destek verme, onlart anlama ve onlarla duygudaslik kurma
becerilerinin énemini vurgulamasi agisindan 6nemlidir. Ikinci olarak, ogrenciler ilham verici olarak gordiikleri
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yabanci dil 6gretmenlerinin mesleki yeterliklerini 6ncelikli olarak 6n plana ¢ikarmislardir. Bu bulgu ilham veren
yabanct dil 6gretmenlerinin profesyonelliklerinin ve uzmanliklarinin Sgrenciler tizerinde olumlu bir etki
yaratugint ve egitim siirecinde yabanci dil 6gretmeninin yontem konusundaki bilgi ve becerilerinin ne kadar
biytk bir rol oynadigint géstermektedir. Arastirmanin bulgulart ayrica ilham veren yabanct dil 6gretmenlerinin
ogrencilerin sadece dil gelisimine degil, ayn1 zamanda genel akademik basarilarina, yasam becerilerine ve kisisel
gelisimlerine de katkida bulunabilecekleri gstermektedir.

Sonug olarak, bu aragtirma 6gretmenlerin ilham verici olma potansiyelini lise 6grencilerinin bakis agilarindan
sunmaktadir. Ogrencilerin; 6gretmenlerinin mesleki yeterlilikleri, kisisel 6zellikleri, 6grenci-6gretmen iliskileri ve
meslege yonelik tutumlar gibi faktorleri g6z 6ntinde bulundurarak ilham aldiklari Sgretmenleri sectikleri
sonucuna vartlabilir. Bu sonug, egitimcilerin kendilerini gelistirmek ve 6grencileri icin daha ilham verici olmak
i¢in hangi alanlarda kendilerini gelistirmeleri gerektigi konusunda énemli bilgiler saglayabilir.

Bu calismanin cesitli sinirliliklart bulunmaktadir. Nitel arastirmanin dogast geregi, sl bir kitle ile
gerceklestirilmis olan bu calismada genelleme kisit bulundugundan bulgularin yayginlik dizeyinin nicel
arastirmalarla ortaya konulmasi 6nerilebilir. Dil 6grenimi stirecinde 6gretmenlerin roliintin kritik oldugu ve ilham
veren Ogretmenlerin bu stirecte 6zel bir 6neme sahip oldugu agiktir. Dolayisiyla ilham veren yabanct dil
Ogretmenleri yetistirilmesi i¢in 6gretmen egitim programlarinin etkililigini degerlendiren calismalar yapilabilir.
Bu calismalar ile 6gretmen adaylarinin egitimleri sirasinda hangi becerilerinin gelistirilmesi gerektigi belirlenebilir.
Ilham veren yabanct dil 6gretmenlerinin profesyonel gelisimlerini desteklemek adina daha etkili programlarin
nasil olusturulabilecegi diger arastirmalarin konusu olabilir.
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